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Accreditation Is Continuous Improvement

Cognia defines continuous
improvement as "an embedded
behavior rooted in an institution's
culture that constantly focuses on
conditions, processes, and practices
to improve teaching and learning."
Accreditation is a continuous
improvement process that helps an
institution improve teaching and
learning. Using Cognia’s Performance
Standards, the institution examines its
current effectiveness as well as its
capacity and capability to achieve its
vision and goals for the future.

Cognia believes all institutions can
improve no matter how well they are
currently performing. In the same
manner that educators are expected
to understand the unique needs of
every learner and tailor the education
experience to drive student success,
every institution must be empowered

to map out and embrace their unique
improvement journey. Cognia expects
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Assurances
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Evaluations of Institution Analyses

Cognia expects institutions to use a systematic process to collect data and information using quality instruments and then
analyze and synthesize that information to arrive at findings. From the findings, Cognia expects institutions to develop,
prioritize, and implement theories of action that will sustain high-performing areas and lead to improvement in

underperforming areas.

Cognia requires institutions to complete analyses on selected data sources. Each analysis is evaluated using rubrics
aligned to the main activities within the analysis process.

Stakeholder Feedback Analysis
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Learning Environments Analysis
CRITERION

The institution has made an accurate appraisal of the quality of their data sources using the
Evaluative Criteria.

The institution has analyzed and synthesized information.
The institution has identified areas of noteworthy achievement and areas in need of improvement.
The institution has interpreted findings, prioritized themes, and developed theories of action.
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Culture of Learning
CRITERION

The narrative provides evidence for Standards related to Culture of Learning.

The institution has analyzed and synthesized information and responded to the prompts for
Culture of Learning.

The institution has identified areas of noteworthy achievement and areas in need of improvement.

The institution has interpreted findings, prioritized themes, and developed theories of action.
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Leadership for Learning
CRITERION

The narrative provides evidence for Standards related to Leadership for Learning.

The institution has analyzed and synthesized information and responded to the prompts for
Leadership for Learning.

The institution has identified areas of noteworthy achievement and areas in need of improvement.

The institution has interpreted findings, prioritized themes, and developed theories of action.
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Engagement of Learning
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LEVEL

DESCRIPTION

4 - Leaders consistently model the attributes and implement practices that shape and sustain the desired
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members

consistently implement ongoing practices, processes, and decision making that embody the values of respect,
fairness, equity, and inclusion and are free from bias.

3 - Leaders regularly model the attributes and implement practices that shape and sustain the desired
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members
routinely implement ongoing practices, pro
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4 - Leaders establish and sustain conditions that consistently result in support and active participation among
stakeholders. Leaders consistently collaborate with stakeholders to advance identified priorities. Institutions
implement a formal process to choose areas of focus based on analyzed data on learners’ needs and
consistent with guiding principles.

3 - Leaders establish and sustain conditions that regularly result in support and active participation among
stakeholders. Leaders routinely collaborate with stakeholders to advance identified priorities. Institutions
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their own learning while tangibly supporting the learning process for learners and teachers have a significant positive

impact on the success of others. Leaders must also communicate the learning expectations for all learners and teachers

continuously with consistency and purpose. The expectations are embedded in the culture of the institution, reflected by
learners’, teachers’, and leaders’ behaviors and attitudes toward learning.

Keys to Leadership for Learning

Leadership for learning is demonstrated when school leaders:

» Communicate expectations for learning

« Influence and impact the culture in positive ways

* Model and engage in learning while supporting others to do so

Standard 7

Leaders guide professional staff members in the continuous improvement process
IRFXVHG RQ 0HDUQHUVf H[SHULHQFHV DQG QHHGV

LEVEL

Network Average: 2.8
DESCRIPTION

4 - Leaders consistently engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is
based on analyzed trend and current data about learners’ academic and non-academic needs and the
institution’s organizational effectiveness. Leaders and professional staff members consistently implement
ongoing practices, processes, and decision making that improve learning and engage stakeholders.

3 - Leaders regularly engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is
based on analyzed data about learners’ academic and non-academic needs and the institution’s organizational
effectiveness. Leaders and professional staff members routinely implement ongoing practices, processes, and
decision making that improve learning and engage stakeholders.

2 - Leaders occasionally engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is
sometimes based on data about learners’ academic and non-academic needs and the institution’s
organizational effectiveness. Leaders and professional staff members sometimes implement ongoing
practices, processes, and decision making that improve learning and engage stakeholders.

1 - Leaders seldom engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is rarely
based on data about learners’ academic and non-academic needs and the institution’s organizational
effectiveness. Leaders and professional staff members rarely implement ongoing practices, processes, and
decision making that improve learning and engage stakeholders.

Standard 8

The governing authority demonstrates a commitment to learners by collaborating with
OHDGHUWV IR XSKRIG WIKH LQVILWXILRQIV SULRULILHV DQG R GULYH continuous improvement.

LEVEL
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DESCRIPTION
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LEVEL

DESCRIPTION

4 - Professional staff members systematically implement, review, and adjust curriculum and instruction based
on recognized and evidence-based content standards. Curriculum and instructional practices are regularly
assessed through a formal, systematic process to assure alignment, relevancy, inclusiveness, and
effectiveness for all learners.

3 - Professional staff members implement, review, and adjust curriculum and instruction based on recognized
and evidence-based content standards. Curriculum and instructional practices are regularly assessed to
assure alignment, relevancy, inclusiveness, and effectiveness for all learners.

2 - Professional staff members implement curriculum and instruction based on recognized and evidence-based
content standards. Curriculum and instructional practices are sometimes assessed to assure alignment,
relevancy, inclusiveness, and effectiveness for all learners.

1
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4 - Professional staff members develop relationships with and understand the needs and well-being of
individual learners. Academic and non-academic experiences are tailored to the needs and well-being of
individual learners. Learners are challenged and supported to strive towards maximal levels of achievement
and self-efficacy without barriers or hindrances by schedules or access to academic and non-academic
offerings.

3 - Professional staff members know their learners well enough to develop and provide a variety of academic
and non-academic experiences. Learners have access and choice in most academic and non-academic
opportunities available according to grade levels or through expected sequencing of courses. Learners rarely
encounter barriers when accessing academic and non-academic experiences most suited to their individual
needs and well-being. Learners are challenged and supported to strive towards individual achievement and
self-efficacy.

2 - Professional staff members give consideration to varying learner needs and well-being when developing
and providing academic and non-academic experiences. Learners have access to some variety in academic
and non-
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4 - Learners engage in instructional activities, experiences, and interactions based on their individual needs
4 and interests. Professional staff members consistently deliver instruction designed for learners to reach their
potential.

3 - Most learners engage in instructional activities, experiences, and interactions based on their individual
3 needs and interests. Professional staff members routinely deliver instruction designed for learners to reach
their potential.

2 - Learners engage in instructional activities, experiences, and interactions based on needs and interests
2 typical of most students. Professional staff members infrequently deliver instruction designed for learners to
reach their potential.

1 - Instructional activities are primarily designed around curriculum objectives with little or no focus on learner
1 needs and interests. Professional staff members rarely deliver instruction designed for learners to reach their
individual potential.

Standard 22

,QVIUXFILRQ LV PRQUIRUHG DQG DGIXVIHG IR DGYDQFH DQG GHHSHQ LQGLYLGXD) 0HDUQHUVS YOUR RATING

knowledge and understanding of the curriculum. E & & o
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LEVEL DESCRIPTION

4 - Professional staff members consistently monitor and adjust instruction based on each learner’s response to

4 instruction and achievement of desired learning targets. Professional staff members use a formal, systematic
process for analyzing trend and current data to deepen each learner’s understanding of content at increasing
levels of complexity.

3 - Professional staff members regularly monitor and adjust instruction based on each learner’s response to
3 instruction and achievement of desired learning targets. Professional staff members routinely analyze trend
and current data to deepen each learner’s understanding of content.

2 - Professional staff members sometimes monitor and adjust instruction based on each learner’s achievement
2 of desired learning targets. Professional staff members sometimes analyze data to deepen each learner’s
understanding of content.

1 1 - Professional staff members rarely monitor and adjust instruction. Professional staff members rarely analyze
data to deepen each learner’s understanding of content.

Standard 23

Professional staff members integrate digital UHYRXUFHV IKDI GHHSHQ DQG DGYDQFH 0HDUQHUV( YOUR RATING

engagement with instruction and stimulate their curiosity. E & & o
Network Average: 2.7

LEVEL DESCRIPTION

4 - Professional staff members seamlessly and deliberately integrate digital resources that add value to the
learning process and encourage learners’ active engagement in the learning process. Digital resources
consistently support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’
curiosity.
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3 - Professional staff members intentionally select and integrate digital resources that add value to the learning
process and encourage learners’ active engagement in the learning process. Digital resources routinely
support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’ curiosity.

2 - Professional staff members occasionally select and integrate digital resources that add value to the
learning process or encourage learners’ active engagement in the learning process. Digital resources
sometimes support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’
curiosity.

1 - Professional staff members select and integrate few or no digital resources or select digital resources that
rarely add value to the learning process or encourage learners’ active engagement in the learning process.
Digital resources rarely support learners’ pursuit of interests or deepen or extend curriculum topics to stimulate
learners’ curiosity.
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Insights from the Review

The evaluators engaged in professional discussions
and deliberations about the effectiveness of the
processes, programs, and practices within the
institution to arrive at the findings of the report. Guided
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that promotes two-way communication by allowing
staff, parents, and community members the
opportunity to interact with school officials through a
call-in system that includes an anonymous option.
Interviews revealed the platform allows members of
the internal and external community an outlet to pose
questions, share ideas, and express concerns. Data
on the use of the platform is regularly compiled with
leadership noting that 68% of the contacts have been
from employees. Recently, “Let’s Talk” has also
received community feedback regarding the system’s
plans for the long-range use of facilities. Perception
can become a person’s reality. Leadership is
encouraged to investigate possible root causes of
some of the perceptions revealed through survey data
and eng
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such as learning styles inventories, choice boards,
progress monitoring charts, student-led conferencing,
rubrics, and goal-setting sessions. However,
disaggregated data from eProve™ Effective Learning
Environments Observation Tool® (eleot®)
observations and instructional walkthroughs as well as
interviews revealed these practices are not routinely
visible in classrooms across the school system. To
enhance teachers’ skills in what the system
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Accreditation Status and Index of Education Quality®

Cognia will review the results of the Accreditation Engagement Review to make a final determination concerning the
accreditation status of your institution based on these findings. Cognia provides the Index of Education Quality (IEQ) as a

holistic measure of overall performance.

<RXU ,QVILIXILRQIV ,(4 SCORE
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Evaluator Roster

The Engagement Review is conducted by professionals with varied backgrounds and professional experiences. All

evaluators complete Cognia training and eleot certification to ensure knowledge and understanding of the Cognia tools

and processes. The following professional(s) served on the Engagement Review:

EVALUATOR NAME

BRIEF BIOGRAPHY

Cynthia Anderson

Lead Evaluator

Dr. Cynthia Anderson is a public school educator who has served as
an elementary school teacher, instructional lead teacher, elementary
school principal, director of professional learning, director of
elementary curriculum, and director of middle grades curriculum.
She holds degrees from Auburn University, the State University at
West Georgia, and the University of Georgia. Dr. Anderson retired
after 36 years of public school education. She has served Cognia as
an accreditation field consultant and lead evaluator for numerous
school and system-level engagement reviews as well as a team
member on international reviews. In the past, Dr. Anderson taught
undergraduate and graduate classes for Clark-Atlanta University,
Clayton State College and University, and the University of Georgia.
After 12 years of work, she recently retired from the position of
assistant professor at Mercer University where she taught
coursework in curriculum and instruction and assessment, served
on numerous committees, supervised field experiences, and served
as the liaison for a university partnership with a local school district.
Since retirement, Dr. Anderson has continued to work with Mercer
on the Dominican Republic partnership through the McDonald
Center for the Advancement of Global Education. She also currently
serves as a co-investigator for Georgia Educators Networking to
Revolutionize and Transform Education.

Jay Wansley
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